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WORK SAMPLE PORTFOLIO

Annotated work sample portfolios are provided to support implementation of the Foundation — Year 10 Australian
Curriculum.

Each portfolio is an example of evidence of student learning in relation to the achievement standard. Three portfolios
are available for each achievement standard, illustrating satisfactory, above satisfactory and below satisfactory
student achievement. The set of portfolios assists teachers to make on-balance judgements about the quality of their
students’ achievement.

Each portfolio comprises a collection of students’ work drawn from a range of assessment tasks. There is no pre-
determined number of student work samples in a portfolio, nor are they sequenced in any particular order. Each work
sample in the portfolio may vary in terms of how much student time was involved in undertaking the task or the degree of
support provided by the teacher. The portfolios comprise authentic samples of student work and may contain errors such
as spelling mistakes and other inaccuracies. Opinions expressed in student work are those of the student.

The portfolios have been selected, annotated and reviewed by classroom teachers and other curriculum experts. The
portfolios will be reviewed over time.

ACARA acknowledges the contribution of Australian teachers in the development of these work sample portfolios.

THIS PORTFOLIO: YEAR 7 ENGLISH

This portfolio provides the following student work samples:

Sample 1 Reflective speech: An inspirational person
Sample2  Poem: Things | Know

Sample 3  Film review: Bad Times at Big School

Sample 4  Persuasive letter in response to literature
Sample 5  Creative writing: Childhood’s continuous story
Sample 6  Oral presentation: Improving the environment
Sample 7 Persuasive text: Football in schools

Sample 8  Poetry analysis: My Country

Sample 9  Discussion: The Highwayman

Sample 10 Discussion: The Hobbit

This portfolio of student work includes a range of different types of texts that are structured and coherent addressing a
range of purposes, audiences and contexts. The student presents coherent and well-structured, persuasive texts linked
to personal knowledge, and demonstrates analysis and a strong personal voice (WS3, WS4, WS7, WS8). In creative
writing, including a reflective speech and poetry, the student conveys personal sentiments in concise, simple yet
powerful ways (WS1, WS2, WS5) and demonstrates detailed argument, clarity and control of language in a formal, oral
presentation (WS6). Students develop their ideas about how language works through group discussions (WS9, WS10).
COPYRIGHT

Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, you may view, download, display, print,
reproduce (such as by making photocopies) and distribute these materials in unaltered form only for your personal, non-commercial educational purposes or for the non-commercial educational
purposes of your organisation, provided that you retain this copyright notice. For the avoidance of doubt, this means that you cannot edit, modify or adapt any of these materials and you cannot

sub-license any of these materials to others. Apart from any uses permitted under the Copyright Act 1968 (Cth), and those explicitly granted above, all other rights are reserved by ACARA. For
further information, refer to (http://www.australiancurriculum.edu.au/Home/copyright).
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English Year 7
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Reflective speech: An inspirational person

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to choose a person who has inspired them and write a reflective speech for a youth forum of
11-13 year olds.

The teacher provided feedback on the original draft and students had full access to computers throughout the
drafting and publishing process.

Students worked on the task over two lessons and completed the task at home.
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Reflective speech: An inspirational person

1 am here to talk about & man who inspires me
everyday. He is not a gold medalist, a former president or a peacekeeper, he is an average person
and his name is Graham Butler, My Poppy. He was born in 1943 in Bagland making him a Pom,
He did very well in primary school and was accepled to Woolverhampion Grammar Schoal.

Poppy came from a poor family and used to get temrible asthma. Because of this he had very few
friends and the teachers hated him, they used to hit him with a cane. He would often wag

school, but when he was at school he would wreak havoe. Poppy actually let a rocket off in the
classroom from his ink well, and he fired a cap gun off in assembly, buming a hole in his jacket.

Just when you thought things could ot get any worse, they did! Undemeath his school were
tunnels with trapdoors that lifted up into classrooms. My Poppy and his friends would play
tricks oa other kids; they would wait until someone was sitling on a chair above the rap deor,
go into the wanel and [ift the trap door up so they fell off their chairs. Everybody would lavgh;
this led 10 a visit to the Principal and the cane,

Here are some quotes from my poppies report:

“He has little or no chance of gaining a pass in any subject”
“Graham needs to give up being a silly little boy” and
“There is not much hope for him™,

But this is not why [ admire my Poppy. This is what inspires me. Pop wanted (o move to
Australia and to do this he had to have a qualification so he could get a job there. Poppy studied
part time while working full time, and that was not easy, he was cither working or studying all
the timve. And [ find it hard to keep up with my schoolwork! He bad no time w go out with his
friends or my nana. After this be was accepled to an agricultural college.

He moved 1o Australia. He did not know anyone in Australia, [ think that ok a dot of courage
to move to the other side of the world all by yoursell, and he arrived on Christmas day with no
one 1o meet him, and received no presents! He got a job with Peters [ce-cream, and do you
know what he invented when he worked there? Well, you know the chocolale in the botlom
of the drurnstick ice-cream cone - believe it or not that was his invention!

He continued to study throughout his whole life, be went to University to study Environmental
Health and Science, he became a Quarantine Cfficer, & Health and Safety Officer, and a teacher.
He i also & micro light pilot. But mum will not let him take us up for a fy around.

Can you remember all of the nasty things they said about my Poppy on his school report? How
he would never pass anything or amount to much in life? Well, he sure proved them all wrong by
working really hard and now be knows and can do so much. { wish 1 could tell that school all
about him now and what an accomplished person be is, I wonder what they would say?

What really inspired me was how he tumed out to be such a good man. Poppy talks 10 me about
how important it is 1o do well at school so I do not have to work as hard as he did. He helps me
1o have the courage to try new things, like he has in his life.

Annotations

Engages the audience through the use
of appropriate language combined with a
strong personal connection to the topic.

Varies sentence structure and
punctuation to develop an effective
conversational tone that engages and
influences the audience.

Varies structure of the speech for effect.

Uses quotation marks effectively.

Highlights terms designed to influence the
listener, for example, ‘not easy’, ‘all’.

Uses specialised language, for example,
‘Quarantine Officer’.

Uses complex sentences and embedded
clauses accurately to add information, for
example, ‘and now he knows’.

Provides a conclusion that restates the
introduction and provides coherence.

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).
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Poem: Things | Know

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students from different countries, backgrounds, lifestyles and cultures were invited to share what they know about
their lives. The students joined a collaborative project that utilised an online learning circle. This learning circle used
social networking tools to manage collaborative work across a number of school sites.

The students were asked to respond to the poem Things | Know by Joyce Sutphen and write a poem in a similar style.
The students were provided with the following prompts:

e  We are all different. We have varied experiences as we live our lives in drastically different parts of the world. We
can learn a great deal about each other and the world if we share our experiences together in poetic form.
e  What do you know?

e What experiences have you had that are so different from mine?
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Poem: Things | Know

Annotations

Plans ideas.

Thi
: hings, | Know - ' '
— ) Writes using the style and structure

Swimmin q: See: waves , splashing, ehildren playing of the stimulus poem to describe own
Hear: Voices , codch ye.!lin_g , wdter moving experiences.
Smell:Chlorine.
Tovch / leel: seothing / coding water surge of Joy Develops a sense of anticipation by not
Tastle.: Lefreshing water stating exactly the focus of the poem.

S Chooses words precisely and uses
alliteration to create vivid description, for
example, ‘the sun shines’, ‘as a rippling
reflection’.

| know the. way the. sun shines , ds d pippeling rellection on line
~ Wwater's surface.. :

_ | know how the. waves rofl, encovraqed by the clumimais_ﬂ-ﬁ‘
many childrer .
How the. coqch calls, her vojce. drowned by the. soothing spldshes,
| krhow that +teo .

And the way the. club member cluster, to fecognise._what challenges
qwait them . . B

Uses repetition to establish rhythm, for
example, ‘| know the way the sun shines’,
‘I know how the waves roll’.

| krow the. tang o!.‘ chlorine. ae it wafts vp yeur nose. dnd Uses specialised vocabulary to create

sets [ike. wncre,fe on_your skin. | an authentic voice, for example, ‘coach’,

A5UJ2” ds the. exh;!epahon ‘”)df' wdshes over VOU like. a Hdal wdve. ‘club members’, ’Chlorine” ‘blocks’.

M@Mg@g@“@wawm

[ bnow how the Jjuniors watch in awe. ds you speed down the, Appeals to the audience’s sense of taste,

_lane,, droplets flwna at your side. i e for example, ‘the tang of chlorine as it
__lknow the. wav +he sky changes frem blue., to pink. 1o red dbove. wafts up your nose’.

You, iy

And the wavy your {inger wrinkle., as though the. touch d s, Selects descriptive words carefully

water has aged +h em . to convey the decisive and effortless

_ ] kreus Y the dewel® diizs You, seaking vp the waten movements of an accomplished swimmer,

a_sponge.. for example, ‘you speed down the lane’,

And ﬁw_ jw of grass under feot dsg walk. throuvgh the, | ‘drops of water flying at your side’.

dewey -l'veld back home.

Creates effective and original
comparisons, for example, ‘the way your
—— fingers wrinkle as though the touch of the
water has aged them’.

Maintains use of the present tense

- throughout, adding a sense of familiarity,
continuity and timelessness, as if the
experiences are repeated often.

Copyright
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AUSTRALIAN CURRICULUM, .
aCa]_ ’1 ASSESSMENT AND 2014 Edition Page 5 of 31
REPORTING AUTHORITY


www.acara.edu.au
http://www.australiancurriculum.edu.au/Home/copyright
www.acara.edu.au

Australian
@ ‘ CURRICULUM Work sample 2

English Year 7

Above satisfactory

Poem: Things | Know

Annotations

4
@QW@ 28000220028 Edits title to soften the language and
creates anticipation by adding ellipsis.

[ Rnow the way the sun shines, as a Edits text for accuracy and to develop
rippling reflection on the water's surface. a clearer poetic structure to support the

rhythm and meaning.
I lenow how the waves voll, encourageo

by the clunmsy movements of many children.

How the coach calls, her voice drowned
by the soothing splashes-1 know that too.

And the way the club members cluster,
to vecognise what challenges await them.

Uenow the tang of chlorine as it wafts up your Edits punctuation to support rhythm.

nose and sets Like concrete on your skein,

as well as the exhilaration that washes over you
like a tidal wave as You jump off the block, into the water below.

[ Rnow how the junlors watch in awe as You
speed down the Lane, droplets flyjing at your side.

[ Rnow the way the sky changes from
blue, to pink to red above you.

And the way your fingers wrinkle, as though

the touch of the water has aged them. Incorporates edits made in draft text into

published text.
[ Rnow the towel that dries you,
soaking up the water like a sponge.

And the feel soft brush of grass against your
feet as you trek through the dewy field back howe.

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).
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Film review: Bad Times at Big School

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

After reading the first six chapters of the novel Sally’s Story by Sally Morgan, students were asked to rewrite an
incident from the perspective of a different character. A selected text was then rewritten as a play script by a group of
students.

While students viewed and listened to the other groups perform their plays, they selected one of the performances
and used a scaffold to write a review of this performance. The students created their reviews in a number of different
ways — handwritten, posted onto EDMODO (an online collaboration site) or a radio broadcast.
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Film review: Bad Times at Big School

Annotations

Provides evidence of editing for accuracy.

Gives an effective plot summary of the
film that provides insight into the setting
and characters.

Demonstrates awareness of different
perspectives that can be drawn from the
text.

Uses some effective noun groups in order
fo create a sophisticated style of writing,
for example, ‘Indigenous heritage’,
‘stereotypical suburban school’.

Uses specialised vocabulary associated
with the world of film, for example, 'box

Vi ‘students’ names’ S g_@ oA\ S . o ,
(O V=S office’, ‘auditions', '‘camera work'.

‘student’s name’ A S

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).
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Film review: Bad Times at Big School

Annotations

Replicates the style of a film review by
discussing the casting, acting and camera
work.

Explains the social and cultural theme
of the film and makes comparisons of
educational teaching methods over time.

Experiments with figurative language.

Takes a specific instance from the film
and makes generalisations that refer to
young adolescents as a group.

Makes a recommendation that
encourages the audience to empathise
with the main character.

Provides detail in support of explanations.

Concludes with a rhetorical question to
persuade the reader.

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).
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Film review: Bad Times at Big School

BAD TIMES AT BIG
SCHOOL

The new box office hit- Sally’s Story hit the
big screen last Tuesday and quite a
response has been given to this 40's
conventional drama/comedy. The movie
echoes that classic embarrassing moment
when you feel like your whole world could
crumble. Director ‘student's name’ feels like
this movie is an insight into humanity and
will be referenced in many years to come.

The movie tells the story of a young girl of
indigenous heritage, whose days at ‘big
school’ are getting progressively worse. Until
a bomb falls, shattering her life into a million
little pieces. To some extent, it may be
considered as a joke but to her it is the
entrance to a long and bumpy road, leading
her to challenge after challenge. It is set in a
stereotypical suburban school in Perth,
Western Australia with classic characters:
turning the story into something almost
everyone can relate to.

On the day of auditions the streets were
flooding with people, all trying for a much-
desired role in the new hit. Both ‘student's
name’ and Meryl Streep were singled out

for the role of Miss Roberts, with ‘student’s name’

finally scoring the part. Despite her lack of
experience, the precocious actress was well
suited for the part, and performed to her full
extent. In relation to other characters, she
shaped the story.

In addition to her role as director, ‘student's
name’ also played a main role. Her insight
into the movie was as obvious as a yellow
blade of grass in a sea of green, and has
been viewed as a major benefit to both the
portrayal of her character and the
atmosphere of the story. Although her words
were kept to a minimum, the way she
behaved fitted the storyline exactly. Both
‘students’ names’ won
minor roles in the movie but played them to
the best of their ability. The audience
however did not all agree with their roles set
and were waiting for these characters to
play their part in moulding the incident. The
camera work was not up to Hollywood
standards but your eyes can easily be
distracted from this by the rich story line.

Picture of student removed

Beneath the covers of this story lie two
important themes. One hides in the
characters and the other in the atmosphere,
taking us back to simpler times and showing
us just how much the world has evolved. I'm
sure when parents hear their children
complaining about a long day at school, they
are thinking of their time in schooling and just
how lucky their children are. When the
teachers were the eye of attention and kids
were simply expected to fit in with them- to
now, where the whole world revolves around
the children and teachers are required to put
both their safety and their education first. The
approach to teaching has improved by leaps
and bounds, making this movie a gentle
reminder of how things could have been.

The plot of this movie also very strongly
highlights the fragileness of a young girls worlc
and how a very simple matter can mean the
world to a child and us have no idea. How
interesting it is that most of us have been in th:
exact same position, yet somehow we forget.

| recommend this movie to adults and
children around the world, if you giggle and
smile or grimace at her unfortune- it will
make you think and maybe reconsider
certain possibilities. And let's be honest- is
there really anything more we can ask of a
movie?

Annotations

Uses alliteration to create an arresting
title that encourages readers to engage
with the article.

Provides evidence of editing for accuracy
and appropriateness.

Copyright . . . o .
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Persuasive letter in response to literature

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to write a letter to a poetry website, persuading them to list a poem in the top ten Australian
poetry list. The task was completed in class time. Students were reminded to include the following aspects:

* meaning, mood, poetic techniques and literary devices
e |etter-writing conventions

e techniques of persuasion.
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Persuasive letter in response to literature

Annotations

Cleowr ?oc}enb Cerkvol 26-4-\0
Demonstrates understanding of audience

W e o m,-,d
oi’:ir:é‘%ﬂ ok ﬁn;d'oﬂ (.”-tu.'n?:j.l R wﬁ{* P+n and purpose.

| H\mk W ﬂ«oulat J;]m,.J& cowehuld \ Do 3 Selects language features to engage the
T Mo Cvom f.?vm:ﬁ River, may aﬁl{q audience, for example, the use of the
Weld pevson Jl\ﬂ.wk it % ot Bowm question.

m
¥ 1y
Tl

Addresses the audience directly.

Establishes a conversational tone as the

. : et 5 strength of the poem is discussed.
Srvalioan M}\ﬁﬁﬁ -.}' s inlk-wa odoonad

P
]
3%
i
S
E_E

Uses language to influence opinions, for
example, ‘real Australian touch’.

wzl- la}n-ﬂf :'*\5"“-‘3-1“ g""{. MEW i coaly-
edhcale s \13’; o poet Yo low .0h Establishes a clear structure for the
‘Mﬁ«mm-b movement ol e stakion *'Ew Per Loovd Vodk Mﬂ discussion, for example, through the use

of connectives to link each paragraph.

-'i’m.un-ci Uses evidence from the text to support a

¥ Aol L= viad ) point of view.
Qapin %m QDM W doesn't Rm_ e

W woudel et upn veod ik witla Ho Veave is

- Y
o VRGOS w\‘-abm A tomekimaes “"W W S peea Fuihs Uses specialised language and integrates
L] 'ﬂ‘kﬂ Mo, Eiumﬂ. Flm Jﬂtfri- (=} wse of discussion of the poetic techniques used
W@.a Yovig's ks shike Qeliald Goeq the in the poem.
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English Year 7

Above satisfactory

Persuasive letter in response to literature

Annotations
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can joke ‘:P'-W W“wi aﬁc Wnho kb aon W wodd ) poem

Uses a variety of simple, compound and

\tﬁ‘r ok -\Jm lrJn _ complex sentences for effect.
rﬁ ﬁcm,x ‘éma-.-ﬁ \'wa .

1 . . a Py P L

mea ‘5-.1‘1.:24(115 .
Concludes the argument, repeating the
main contention to achieve coherence.
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English Year 7

Above satisfactory

Creative writing: Childhood’s continuous story

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They understand
how to draw on personal knowledge, textual analysis and other sources to express or challenge a point of view. They
create texts showing how language features and images from other texts can be combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

The students were asked to write about an experience that occurred at school. Students were provided with the
following prompts as suggestions:

Describing the incident:

e  Who was involved?

e How would you describe the people?

e Describe how the surroundings appeared to you at the time.
e What exactly happened? Why was it memorable?

Describing how you felt:
e How did you feel at the time?
e How do you feel about it now?

e Remember, a personal incident is not just a story about something that happened. It is a reflection on how a past
incident played a specific role in shaping who a person has become.

Students were given two 50-minute sessions to plan and draft their piece. They conferenced their draft with their
teacher but completed the published copy at home. They had one week to complete the task.
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English Year 7

Above satisfactory

Creative writing: Childhood’s continuous story

Annotations
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Provides evidence of editing for effect.
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CURRICULUM

English Year 7

Above satisfactory

Creative writing: Childhood’s continuous story

Annotations
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English Year 7

Above satisfactory

Creative writing: Childhood’s continuous story

Annotations
Childhood's continuous story

I can clearly remember my early years of primary school as if they only
happened yesterday. Memories seem to crowd like a storm in my mind with each
draplet holding a different story. Feelings warmer than the sun's rays wreath
around me, filling me with uncountable emotions and opening up a continuous
world full of friends, foes and future, a world that anyone can follow...

Provides evidence of editing for effect.

I remember the anxiety that surged through my veins like water as I gripped
mum's hand like a knot, afraid to let go in case I lost her. Time slipped by
quicker than lightening, and before I knew it, the school gates were in sight.
Plants sprouted wildly in a cosy garden bed, flowers dotted here and there in
deep shades of yellow and pink. At any other time I would have been tempted to
pick some, but right now, with the faces of random children flitting back and
forth like butterflies, I didn't dare. I moved on, still as sticky as glue on mum's
hand, passing a bold sign that read,” ‘name of school’ , Working Together,
and finally striding through the school gates. They were tall and menacing,
reminding me of trees silhouetted against a grey dusk sky, full of unknown
secrets and tales. T tried to push them to the back of my mind as I walked to
my classroom, but they were as stubborn as children at bed time. It was only
when I reached my room that they dissolved like mist in the morning sun, only to
be replaced by a more fearful vision of many unfamiliar faces, all turned in my
direction. I squeezed mum's hand tighter as I was forced into the unwelcoming
classroom, my heart pounding so hard that I though everyone must have been
able to hear it thumping painfully in my chest.

Over the loud cackling of many students playing together, I tried to find a
friend of my own. Most of the children were practically the opposite of what T
considered, "friendly”, either wrestling on the ground together or chatting away
like frightened squirrels. But there was one girl, huddled in a corner and looking
around with lonely blue eyes that I spotted as if she were a black dot on a white
background. I redlised that she had arrived after me, trembling with fear as
she weaved around the colourful tables to join our class in a wide circle. T had
watched her intently as she sat down and stared up at our friendly teacher with
wide, questioning eyes as if she were awaiting orders. That very same look was
on her face now, as I walked up to her and shyly introduced myself.

*I-I'm Chelsea", I stammered quietly, "what's your name?"

“Eliza", she responded and seemed to relax a little.
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English Year 7

Above satisfactory

Creative writing: Childhood’s continuous story

There was no need to ask because it was obvious that we had just become
friends and the knowing glint in Eliza’s eye old me that she thought the same
thing.

The rest of the day went on without hassle. We drew pictures of whatever
allowed its way into our imaginative minds and played games that gave us the
chance to get to know other members of our class. What had seemed ominous
and frightening at the beginning of the day, had transformed into a friendly
environment where everyone was welcome and included. Like sunshine in gloomy
darkness, my impression of my primary school brightened and optimism flew
to every far corner of our classroom, ready to help us in the coming year.,
Childhood's continuous circle goes on.
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English Year 7

Above satisfactory

Oral presentation: Improving the environment

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students had discussed as a class a range of activities their school could undertake that would contribute to
improving the environment. A number of suggestions were put forward including picking up litter in the local
community and turning off heaters in winter. Students were asked to make a presentation putting their views forward
as to whether the school should adopt one of these initiatives. Students had viewed a range of speeches and

had discussed the attributes of a strong presentation. The presentation was to be between two to three minutes

on the topic of what contribution their school could make to improve the environment. After the initial discussion,
students worked on the task at home and made their presentation to the class. They had two weeks to complete the
assignment.
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English Year 7

Above satisfactory

Oral presentation: Improving the environment

Annotations
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English Year 7

Above satisfactory

Persuasive text: Football in schools

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were given time in class to discuss the following topic: Is football too dangerous to be played in schools?
They had one 40-minute session to discuss the issue in class. Points were noted on the board. They then wrote their
response to the topic in class. They had 30 minutes to complete the task under supervision.
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English Year 7

Above satisfactory

Persuasive text: Football in schools

Annotations
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English Year 7

Above satisfactory

Poetry analysis: My Country

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

This task was part of a unit on poetry that was conducted over one term. In this unit, students were given the
opportunity to engage with a variety of poems for enjoyment. They listened to, performed and composed a range of
spoken, written and multimodal poems. Students explored a range of structural forms and language techniques to
understand how poets use these devices to create meaning. They were exposed to poems which reflected different
historical and cultural viewpoints. Students worked independently and in groups to create and perform a variety of
poems for particular audiences and purposes, reflecting their understanding of the skills and knowledge taught in this
unit. By the end of the unit, students were given the opportunity to consider the relevance of poetry to contemporary
Australian society.
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English Year 7

Above satisfactory

Poetry analysis: My Country

Annotations
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Poetry analysis: My Country

Annotations
Poetry Analysis

My Country by Oscar Krahnvohl!

There are two poems called ‘My Country’. The original poem was written by
Dorothea Mackellar and the later poem was written by Oscar Krahnvohl. Both of
these poems are very well written, but the most effective one would have to be
Krahnvohl's poem. His poem is an ironic parody of the original poem, though this
one is very truthful. The words in his poem are very descriptive and filled with
emotion, hate and irony. The painful truth of the poems stanzas make you think and
they pull the reader in. They seem to open your eyes and make you notice how
much Australia has changed. That is why Oscar Krahnvohl's ‘My Country’ is such an

Edits draft to improve the structure of the
effective poem. opening paragraph.

Uses comparative quotations to show
Irony is used in this poem to show the readers the difference between the old differences.

‘sunburnt country’™ and the new and modern ‘democratic country’**. Australia used to
be full of trees, natural lakes and land-scapes. Now it is full of buildings, pollution and
litter. The truth hurts and it also hurts Australia. That is what Oscar Krahnvoh! was
trying to tell the readers. That Australia is no longer some beautiful, happy and full-
of-love country, now it is the home to millions of humans. The invaders of heaven.

The poem is very effective because of Krahnvohl’s sense of realism.

*= A line from both ‘My Country’ poems. ** = A line from Krahnvohl's ‘My Country’ in the fifth stanza. j
1
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Poetry analysis: My Country

Annotations
Descriptive words give the reader so much imagery that they will feel like they are at
the place the poem takes place in. That is what Oscar Krahnvohl did. He stole the
reader’s sight, and gave you a few words and imagination instead. The reader then
had to decide what to do with the words and imagination and when they did then
they got pulled into a different world. That is how descriptive the poem is. The
realistic descriptions give the reader better perspective and that's what make this ‘My

Reaffirms thesis.
Country’ so effective.

The second ‘My Country’ poem does not only include imagery and irony. It includes

much more. There is a rhyme scheme (every two lines), there is repetition, tone and

alliteration. The tone in this poem is filled with irony, ironic love and hate. The Recognises the use of poetic techniques.
repetition appears in lines 9 and 17 (‘a -loving country’), and also lines 1 and 29
(‘llove...”). ‘Broad, busy bulldozed acres’ (line 5) is one example of alliteration from Uses specific examples.

the poem. These poetic devices in ‘My Country’ make the poem a lot more exciting
and interesting to read. All aside, the way the author (Oscar Krahnvohl) wrote the

poem is brilliant and effective itself.

Oscar Krahnvohl's poem is a lot more effective than the original, even if its power

source is irony. The effectiveness all comes from the poetic devices used, the

descriptive wording, the truth and imagination. The poem, even though a parody, is a

great poem and even though it is filled with irony it is still filled with emotions. That is

one of the reasons why Oscar Krahnvohl's ‘My Country’ is a better and more Reaffirms original thesis.

efficient.
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Discussion: The Highwayman

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students listened to a reading of the ballad The Highwayman by Alfred Noyes whilst viewing images from the book
projected onto a screen.

e To contextualise the poem’s title character, students were asked if they knew what a ‘highwayman’ was and
during which time period they were most common.

e  General first impressions were garnered from students as a whole class and any questions were clarified (such
as, “What is an ostler?” and “Were the ‘red troops’ the police?”).

e  Students were then given their own hardcopy of the complete poem to read for themselves and to highlight their
favourite line/phrase, annotating it with the reason behind their choice.
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Discussion: The Highwayman

The following questions were posed:

1. From which perspective is this poem told - first-person, second-person or third-person perspective?
e How do you know?

¢ Do you think this is the most effective perspective for this poem? Why do you think this?

e What would change if the perspective was different?
2. With which character(s) do you think the poet wants us to sympathise?
e How can you tell? (Refer to specific examples from the poem.)

3. What do you think of Tim the ostler? Why do you think he acted as he did?

Students then moved into small groups to share and discuss their responses, ensuring each person in the group
contributed at least once.
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Discussion: The Highwayman

Annotations
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Discussion: The Hobbit

Year 7 English achievement standard
The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

This activity was part of a unit of work on The Hobbit by J.R.R.Tolkien. In this lesson, students had an opportunity to
explore thematic ideas from the book.

In preparation, students were asked to research a real-world example of a group of people who are similar to a group
in The Hobbit, for example, refugees/displaced people, original inhabitants in countries that have been colonised.
Working in groups, they conducted a carousel task where they explained their example to others. In their group, the
students asked questions to assess the relevance of the chosen example and its relationship with the character from
the text and their experiences. This activity took place within a double lesson (80 minutes).

t‘lC (1]_4(1 AUSTRALIAN CURRICULUM, 2014 Editi . .
ASSESSMENT AND
C C C REPORTINGNAU'I[\LORITY 0 dition age 30 of 3


http://www.australiancurriculum.edu.au 
http://www.acara.edu.au

Australian
@ ‘ CURRICULUM Work sample 10

English Year 7

Above satisfactory

Discussion: The Hobbit

Annotations
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